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Abstract

The present study explored the rhetorical represemttion of
authorial identity signaled by interactive/interactional meta-
discourse strategies and integral/non-integral citidon patterns
in international and Iranian local research article discussion
sections. The study also examined variation in metdiscourse
and citation resources across three sub-disciplinesf Language
Testing, English Language Teaching, and Discoursenalysis.
To this end, a representative sample of 60 discuesi sections
of articles published in three prestigious internaibnal journals
and three well-accredited Iranian local journalswas collected.
The comparisons revealed that Iranian local articls used a
greater number of interactive meta-discourse stratgies,
whereas international articles tended to employ ma
interactional meta-discourse markers. In the interation
between authorial identity and citation perspectivs, it was
demonstrated that Iranian local articles employed rore
integral citation resources, while their international
counterparts utilized more non-integral citation paterns.
These differences can be attributed to some otheradtors
elaborated on in the paper Furthermore, the finding showed
sub-disciplinary variation in the use of interacticmal meta-
discourse strategies and non-integral citation pa#érns in
international RAs. This can be attributed to their distinctive
communicative purposes, target readership, scope of
investigation, and final research products. The sty concludes
with some implications for post-graduate studentsd equip
themselves with both macro-level generic and micrtevel
discoursal properties required for writing research article
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discussion sections, and, accordingly manifesting heir
authorial identity.
Keywords: authorial identity, interactive meta-discourseteractional

meta-discourse, integral citation, non-integradtain

1. Introduction

As a practically rhetorical space for foregrounditige significance of

findings (Swales, 1990) and constructing the dyeamevaluative

interpretations of the results as shaped by theoaial choices of abstraction
(Martinez, 2003), the discussion section of a negearticle (Henceforth:

RA) reflects the ways authors project themselvés the text (Bitchener,
2010). According to Basturkmen (2012, p.135), irs thection, “writers

stake claims about how their results integrate watid contribute to

disciplinary knowledge” by appealing to their reséa communities,

characterizing the importance of their studies, pegktrating into the future
lines of investigation rather than managing arguséor the sake of mere
discussion. As the discoursal opportunity to revbal writers’ identities,

this section of RA locates the presence of interacnd interactional meta-
discourse resources to guide the readers and eripege in the text

(Hyland, 2005b) for the purpose of argumentativetplaining the results of
the study and highlighting their wider significantee the target audience.
Furthermore, with the potential of substantiatingpkledge-based claims
made by the authors (Parkinson, 2011), RA discosssation relies on both
integral and non-integral citations to establiste ttvriters’ plausible

authority by relating the prominence of their wotksthe present gaps in
literature.

The construction of authorial identity in acadenmviating has attracted
increasing interest in the recent past (Hyland,1201t emphasizes the
value-laden nature of written academic discourselwlejects viewing the
fundamental resources of evaluation and interacdtomriting as merely
factual, neutral, and impersonal (Hunston & Thonmps2000; Hyland,
2000, 2005b, 2010; Hyland & Tse, 2004; Matsuda &Jya2007; McGrath
& Kuteeva, 2012). In essence, the representatia@valiuation and stance in
academic writing has come to be a popular aresgarch (Biber, 2006;
Charles, 2003) mainly motivated by “... a growingaeggition that there is
room for negotiation of identity within academicitivrg, and thus academic
writing need not be totally devoid of a writer'sepence” (Tang & John,
1999, p.23). According to Hyland (1999a, p.101)thatal identity is
known “as the ways authors project themselves ititeir texts to
communicate their relationship to subject mattet e readers”, whereby
they align themselves with socially mediated peasand comply with the
norms of evidentiality, affect, and relation. As fsal (2010, p.140)
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maintained, academic authors “seek acceptancénéar ¢laims by the rest
of the academic discourse community” as the ainmnoehriting an RA is to

interact with readers (Afros & Schryer, 2009; Hya2001; Lewin, 2005).
In this avenue of inquiry, the productivity of RAg1ges on communicating
relevant facts or ideas and establishing the cleddisciplinary status
(Charles, 2006; Harwood, 2005; Hirvela & Belche®02; Hyland, 2001,

2002; Sheldon, 2009).

Accordingly, the concept of authorial identity isgely associated with
meta-discourse (Crismore, 1989; Hyland, 2005b; htyl& Tse, 2004;
Vande Kopple, 1985) as authorial stance pertaingriters’ tendency to
consistently adapt status, minimize imposition, aighal commitment for
the co-construction of meaning and social engagétheough the medium
of meta-discourse. In other words, “meta-discoisd@e cover term for the
self-reflective expressions used to negotiate aatéwnal meanings in a text,
assisting the writer or (speaker) to express a puemt and engage with
readers as members of a particular community” (ktyla2005b, p.37),
whereby authors construct their identities by sifgathe text in its context
and transmitting the depth of their personalityedibility, and audience-
sensitivity. In manipulating authors’ interactiomsth the target audience,
meta-discourse facilitates communication, advoceté®rs’ positions, and
generates insights into their relationships witle thotential readers in
disciplinary, socio-cultural milieus (Abdi, Tavanga& Tavakoli, 2010;
Crismore, Markkanen, & Steffensen, 1993; Flowerde®97; Hyland,
2005a; Vande Kopple, 1985).

Postulated as another academic authorial recogrsbarce, citation is
closely related to the presence, stance, and a@épkie authors’ orientations
(Hyland, 2000; Swales, 1990; Thompson, 2005; Tham@& Tribble, 2001,
White, 2004). As Petric (2007) demonstrated, with non-withstanding
nature, citation not only acknowledges previousliss; but also promotes
the writers’ own claims. According to Hewings, Isll and Vladimirou
(2010, p.114), citation permits “scholars to shdwit knowledge of the
field, build on or critique the work of others, icke membership of their
disciplinary community and stake their own knowledglaims”. As
Mansourizadeh and Ahmad (2011, p.152) stated, adaderiters use
citations to position their research in an appwpricontext, depict the
relevance of their investigation, represent the@mpetence, affirm the
legitimacy of their claims, establish their argunsenustify their findings,
and persuade the readers.

In practice, recent years have witnessed a surgat@fest in meta-
discourse analysis, where several cross-disciplinrgtudies have been
conducted on the role of meta-discourse resounteRAs (Dahl, 2004;
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Khedri, Heng, & Ebrahimi, 2013; Li & Wharton, 201NlcGrath &
Kuteeva, 2012; Rubio, 2011). Some other fresh etuddxamined the
importance of meta-discourse patterns in RAs alamgss-linguistic
boundaries (Hu & Cao, 2011; Kim & Lim, 2013; Mur énas, 2011). In
another investigation, the cross-temporal perspestiof meta-discoursal
features in Applied Linguistics RAs were shown (&&lts & Van de Velde,
2010). In the Iranian context, the critical avenaésneta-discourse studies
have been recently opened up. For instance, Ab@il(R explored the
application of interactive and interactional meisedurse markers in the
entire RAs written in Social Sciences and NatureleSces with IMRD
structural patterns. This study showed that RAbath disciplines had the
tendency to used more interactive than interactiomeetadiscourse
strategies. Along this line, Abdollahzadeh (201bmpared the use of
interpersonal meta-discourse resources in the gsioci section of RAs
written by Anglo-American and Iranian writers. Tiesults exhibited higher
frequency of emphatics and attitude markers in forener and frequent
applications of hedges or certainty avoidance markg the latter. Jalilifar
(2011) also studied the authorial presence realgduedges and boosters in
RA discussion sections and manifested how thewditf in their frequency,
type, and function along cross-disciplinary andssrbnguistic boundaries in
English and Persian RAs in English Language Teacaimd Psychiatry.

As another device for signifying the authors’ prese in academic
texts, citation patterns have been recurrently riiceged in terms of their
construction of disciplinary knowledge on the bagisontextual variability
(Hyland, 1999b), their visible and occluded prosrtin post-graduate
second language writing (Pecorari, 2006), theirapbological patterns in
reporting clauses (Charles, 2006), and their riegbrfunctions in M.A.
theses (Petric, 2007). In the context of Iran, Shtari and Jalilifar (2010)
investigated the sub-disciplinary distinction maedween integral and non-
integral citation patterns in the discussion sectb local and international
EGP and ESP RAs. The findings demonstrated that BGP and ESP RAs
employed more citations in general and favoredueof integral over non-
integral forms in particular. It was further reveglthat international writers
in ESP articles paid closer attention to integhgtion patterns, whereas
EGP articles enjoyed higher frequency of non-irdegritation features.
Similarly, Jalilifar (2012) compared the role oftegral and non-integral
citations in the introduction section of Iranian st&'s theses and
international RAs. Findings of this investigatioendonstrated the higher
frequency of citations in master's theses than RA®re integral citation
distribution outnumbered the non-integral citation.
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In spite of many studies separately conducted ota4tiecourse and
citation resources in RAs, the simultaneous exatmoinaf meta-discourse
markers and citation patterns employed for the ggef signaling the role
of authors and keeping track of their communicatreees in the discussion
sections of international and Iranian local RAsAgiplied Linguistics has
escaped the attention of discourse analysts. Funtire, the analysis of the
sub-disciplinary variation of these two authorialemtity norms in
international Testing, English Language Teachind Biscourse Analysis
RAs has been relatively ignored in literature. Thigloration of intra-
disciplinary diversity was further motivated by thay it influences the
authors’ meta-discoursal choices (Jalilifar, 200¥jth the dearth of studies
carried out on the sub-disciplinary orientationsnaoéta-discourse features
(Crismore & Abdollahzadeh, 2010) and citation paite the researchers
attempted to shed lights on these relatively matgiad areas. In addition,
instead of concentrating on the specific properbésmeta-discourse or
citation patterns in isolation, this study presdraecomprehensively holistic
image of authorial presence by integrating thevexlee of its mainstream
resources. This inquiry also facilitated the cdnttion of meta-discourse
and citation markers to the realization of the camiwative purpose and
specification of the rhetorical organization of thgeneric structure
embedded in RA discussion sections. This relatipnsiould be more
tangibly identified in terms of reporting result®rag with capitalizing on
their wider scope on the one hand, and referrinthé& previous credible
studies in comparative terms on the other handoridge the existing gaps
in the literature of authorial identity studiese tiollowing research questions
were proposed:

1. Is there any statistically significant differencethe type and frequency
of meta-discourse strategies used in the intemailtiand Iranian local RA
discussion sections?

2.1s there any statistically significant differencethe type and frequency
of citation patterns used in the international dramhian local RA
discussion sections?

3. Is there any statistically significant differencethe type and frequency
of meta-discourse strategies used in the discusseations of articles
across sub-disciplines of Applied Linguistics: Tegt English Language
Teaching, and Discourse Analysis?

4. Is there any statistically significant differencethe type and frequency
of citation patterns used in the discussion sestmarticles across sub-
disciplines of Applied Linguistics: Testing, Endlitanguage Teaching,
and Discourse Analysis?
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2. Methodology
2.1 Corpus
The corpus of the present study included a totab@fRAs from three
prestigious international journals, illanguage Testind.anguage Teaching
ResearchandDiscourse Studiesn the one hand, and three well-accredited
Iranian local journals, i.elranian Journal of Applied LinguisticélJAL),
Journal of Teaching Language SK{ILS), andranian Journal of Applied
Language Studie@JALS) on the other hand. These peer-reviewednalsr
were selected for their internationally or locgtisestigious status (Swales,
2004), representativity, reputation, and accessibi(Nwogu, 1997),
demonstration of a separate discussion sectionsiamthr publication date
within a three-year range from 2009 to 2011. Thekedion was further
motivated by concentrating on data-based RAs (Gao& Lu, 2001;
Swales, 2004) and excluding theoretical or reviemeso It is worth
acknowledging that the rigorous quality of top Eslgilmedium RAs and the
strict review process demands of world-level pggstis journals require the
international authors, whether native or non-naspeakers of English, to
adhere to the expected discursive norms in ordguutdish their papers
(Swales, 2002). From this perspective, this ingasibn placed the
international writers into one category in ordestoutinize the way authors
reveal their identities, attitudes, and point cdws as they are inevitably
influenced by the international status and writstgles of RAs in general
and their sub-disciplinary requirements in paraculBy pursuing simple
randomization sampling, 30 of RAs were selectednfrmternational
journals and 30 others from Iranian local journAls.one of the aims of this
study was to explore the sub-disciplinary variationmeta-discourse and
citation patterns, 30 international articles inédd10 RAs in the sub-
discipline of Testing, 10 related to the sub-dikog of English Language
Teaching and 10 others pertained to the sub-diseipbf Discourse
Analysis. This being the case, three internatignigading SAGE journals
that published RAs in specialized areas of TestiBgglish Language
Teaching, and Discourse Analysis were taken intoaat. This process was
facilitated by focusing on the major criteria ofmaiscope, and readership
that the journal description profiles maintained/l@ghd &Tse, 2009). In this
light, the specific orientations dfanguage TestingLanguage Teaching
Research and Discourse Studiegournals could encourage the interested
academic readers to look for the most recent studgried out in these
particular areas and guide the novice researcloedetide on the proper
venues for their papers or professional researctoesublish their latest
relevant works in these journals. However, sincaniin local RAs
published a variety of areas in Applied Linguistiasth the blurring
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boundaries lying between the sub-disciplines, toenmarison between
international and local RAs occurred at generalelev But, the sub-
disciplinary variation was made specific in intdroaal journals.

2.2 Instrumentation

To identify meta-discourse strategies and citapatterns employed in the
corpus, the following models were used:

2.2.1 Metadiscourse model (Hyland, 2005b)

Hyland (2005b) divided meta-discourse strategie® imteractive and

interactional dimensions. This taxonomy was setkbe its recent, simple,

transparent, classified, objective, and comprekensioperties (Abdi, 2011;
Abdi et al., 2010). In addition, the researchermsduhis interpersonal meta-
discourse model as the most appropriate classditaor meeting the

requirements of the study in establishing the adgon between authorial
identity and meta-discourse devices in the disoassection of RAs. The
detailed specification of this model is listed aldiws.

Table. Interactive and interactional meta-disco(irsgand, 2005b, p.49)

Category Function Examples

Interactive Help to guide the reader Resources
through the text

Transitions Express relations betwee In addition; but; thus; and
main clauses

Frame markers Refer to discourse act Finally; to conclude; my
sequences or stages purposeis

Endophoric markers  Refer to information in othe Noted above; see figure; in
part of the text section 2

Evidentials Refer to information from Accordingto X; Z states
other text

Code glosses Elaborate propositiona Namely, e.g.; such as; in
meaning other words

Interactional Involve the reader in the text Resources

Hedges Withhold commitment anc Might; perhaps; possible;
open dialogue about

Boosters Emphasize certainty or clos In fact; definitely; it is
dialogue clear that

Attitude markers Express writer's attitude tc Unfortunately; | agree;
proposition surprisingly

Self —mentions
Engagement markers

Explicit reference to authors

I;we; my; me;our

Explicitly build relationship withConsider; note; you can see

reader
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2.2.2 Citation model (Thompson & Tribble, 2001)
To identify the integral and non-integral citatioesployed in the corpus,
Thompson and Tribble's (2001) citation model wasdud his selection was
triggered by the clarity of the citation categorasl the specificity of their
functions in referenceprevious lines of inquiry. Apparently, this
classification could track the authorial identitgyusces in the discussion
section replete with different forms of citationhere the writers attempt to
confirm their claims by crediting their findingsdtaking tangible positions
in reference to other works. The description of tii@del accompanied by
the representative examples taken from the cotpels will follow.

1.Integral Citation: It involves the integration of research report witie
name of the cited author by foregrounding the netem. The
subcategories of this dimension include:

* Verb controlling: The citation acts as the agent that controls a,varb
active or passive voice.

Example:As Attenborough (2011) points out, resisting auexi... (Lester

& Paulus, 2011, Discourse Studies Journal, p.681)

» Naming: The citation is a noun phrase or a part of a nuase.

Example:With regard to interactive listening, the findingspported those

of Galaczi (2004) in that... (Ducasse & Brown, 20Q@8nguage Testing,

p.437)

* Non-citation: There is a reference to another writer, but theenas
given without a year reference. It is most commoméed when the
reference has been supplied earlier in the textthadwriter does not
want to repeat it.

Example: While Dann indicated that self-assessment woulde hgreater

value if ... (Butler & Lee, 2010, Language TeachRegearch, p.26)

2.Non-integral Citation: It addresses the specification of the researcher’s
name separated from the sentential structure wéltontent of the cited
work gaining momentum. The subcategories of tmsegision include:

» Source: This function is to attribute a proposition to #rey author. The
proposition might be an assertion, such as whagvisaled in the factive
report of findings in other research, or attribotaf an idea to another.

Example:In this respect, faculties were able to balancerthadtiple goals of

guestioning university leadership .... (Shotter, 2993

(Caster, 2009, Discourse Studies Journal, p.193)

» ldentification: It identifies an agent within the sentence it refe.

Example: While giving praise..., it has been found that th&s tonly a

limited effect on students learning per se (Blac# ®iliam, 1998).

(Butler & Lee, 2010, Language Testing Journal, p.26
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» Reference: This type of citation is usually signaled by timelusion of
the directive.

Example:Indeed, he might not even have realized what hedoasy (see

Alford, 2001).

(Tholander, 2011, Discourse Studies, p.89)

* Origin: The citation indicates the originator of a concapa product.

Example: One explanation for the difference...might derivenfrahe

Involvement Load Hypothesis (Laufer and HulstipQ®)

(Walters& Bozkurt, 2009, Language Teaching Reseqeti7)

2.3 Procedure

After the selection of the sample RAs with sepawmditzussion sections,
word count was run to specify the length and enteeomparability of the
corpus. Then, the researchers employed the cottingastrategy, practiced
careful word-by-word manual examination of sammgtd, identified the

authorial identity patterns, and administered cjusse tests to pinpoint
areas of similarities and differences in internadidocal and sub-
disciplinary comparisons. To guarantee the intelecagreement, one-third
of the corpus was given to the second coder andntee-coder reliability

was calculated to be about .91. The average tagtheof international and
local RA discussion sections was placed within thage of 700-1200
words. The following table shows the length of tepus in details.

Table2. Total word length in international and IdeAs

RAs Testing Teaching Discourse Total

International 11762 11707 12119 35588

Local 9869 10491 11791 32151
3. Results

In order to investigate the first two research ¢joes proposed, four chi-
square tests were administered. The results follow:

3.1 Meta-discourse strategies

3.1.1 Interactive meta-discourse strategies

The discussion sections of international and lo&#s revealed a

statistically significant difference in frequenclinteractive meta-discourse
markers as demonstrated by the chi-square ¢e3t(4, N= 60)= 47.29,

P=.00. In contrast to international RAs, IraniandbRAs had the tendency
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to use more transition markers and evidentmsthe one hand and fewer
frame markers, endophoric markers, and code glossethe other hand.
This may indicate that local RAs paid specific aiiten to readers’
interpretation of the pragmatic features of texinreectivity and their
consideration of negotiable meanings on the bakig-text references,
whereas international RAs highlighted readers’ itfieation of discoursal
boundaries, their reconceptualization of authamgntions in light of text-
internal evidence and their comprehension of tkenled meanings directed
by further explanations.

Table 3. Frequency and percentage of interactiv@aliscourse markers in
international and local RAs

Interactive Transition Frame Endophoric Code glos  Evidentials Total
Metadiscourse marker marker
Strategies

RAs International 1526(%66)  12:(%5.32) 1614(%7.22) 167(%7.22) 326(%14.19) 2311(%100)

Local 1625(%69.5) 97(%4.14)  82(%3.5)  131(%5.6) 40%(%17.23) 233¢%100)

3.1.2 Interactional meta-discoursestrategies

By analyzing the occurrence of interactional meedurse strategies, the
chi-square testy 2 (4, N= 60) = 34.8P=.00, showed that there was a
statistically significant difference between intaional and Iranian local
RA discussions regarding their use of these metesdrse strategies.
International RAs employed more hedges, attitudekera, self-mentions,
and engagement markers, but fewer boosters in agsopato their Iranian
local counterparts. This may underline the tendesfapternational RAs to
pinpoint the subjective position of authors, thaiffective, emotional
attitudes, their stance in relation to the propasegiments, and their direct
engagement with the readers. However, their locainterparts outlined
high certainty level of the authors’ arguments Btablishing reciprocal
interactions with the readers.

Table 4. Frequency and percentage of interactimesh-discourse markers
in international and local RAs

Interactive Hedge Boostel Attitude Selt-mention Engagen Total
Metadiscourse marker ent
Strategies marker

RAs International 152§%37)  601(%14.58) 183§(%44.61) 117(%2.83) 36(%0.87) 412((%100)

Local 137§(%36.81) 655%17.49) 164((%43.81) 57(%1.52)  13(%0.34) 3745(%100)
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3.2 Citation patterns

3.2.1 Integral citation patterns

In examining the frequency of integral citationtpats, the chi-square tegt,
2 (2, N=60) = 7.72P=.02, showed that there was a statistically sigarit
difference in frequency of these citation resourncethe international and
Iranian local RA discussion sections. Iranian loBals employed more
verb-controlling and naming citations in comparigontheir international
counterparts in order to accentuate the authoffitthe cited researchers
themselves for crediting, stabilizing, and constiiay their own findings in
reference to previous studies in literature.

Table 5. Frequency and percentage of integraliaitgtatterns in
international and local RAs

Integral Citation Verb Naming Non- Total
Patterns controlling citation

RAs International  52(%46.42)  49(%43.75) 11(%9.82) 112(%100)
Local 140(%61.13)  78(%34) 11(%4.8)  229(%100)

3.2.2 Non-integral citation patterns

By specifying the frequency of non-integral citatipatterns, the chi-square
test,y 2 (3, N= 60) = 32.89P=.00, illustrated that there was a statistically
significant difference in international and Iranidncal RA discussion
sections. In this caselentification was the only non-integral citatioatern
used more frequently in Iranian local RAs. This mshgw how international
RAs put emphasis on the content of the cited waskstegrated with their
own discussions for the purpose of shedding lightshe importance of the
findings and strengthening the authorial positioege concretely.

Table 6. Frequency and percentage of non- integedtlon patterns in
international and local RAs

Non-integral Source Identification  Reference Origin Total
Citation Patterns

RAs International 122(%56.74) 50(%23.25) 28(%13)  15(%6.97) 215(%100)

Local 107(%61.49) 63(%36.2)  0(%0) 4(%2.29)  174(%100)

3.3 Sub-disciplinary variation

In order to find the answer to the other two praubsesearch questions,
four hypotheses were specified and four chi-sqtests were run to explore
the sub-disciplinary variation of authorial ideption the basis of met-
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discourse strategies and citation patterns in natesnal Testing, English
Language Teaching, and Discourse Analysis RA dgoossections. The
following results were obtained:

3.3.1 Meta-discourse strategies

3.3.1.1 Interactive meta-discourse strategies

RAs published inLanguage TestingLanguage Teaching Researcand

Discourse Studiedid not significantly differ in the application ofteractive

meta-discourse strategies as shown by the chi-sgeat,y 2 (8, N= 30)=

9.25, P=.32. Except for evidentials, the highest frequenfytransitions,

frame markers, endophoric markers, and code gldsslesged to English
Language Teaching RAs. This may illustrate how BhglLanguage
Teaching RAs attempted to put the readers on giet tiack by connecting
propositional meanings and discoursal stages on ahe hand, and
explicating the arguments on the basis of in-tégh@osts and additional
elaboration of unknown concepts on the other hand.

Table 7. Frequency and percentage of interactiadiseourse markers in
international RAs

Interactive Meta-  Transition  Frame Endophoric Code Evidentials Total
discourse marker marker gloss
Strategies

Language Testing  454(%66.47) 30(%4.39) 57(%8.34)  43(%6.29) 99(%14.49) 68%(%100)

Language Teaching 567(%66.39) 50(%5.85) 65(%7.6) 65(%7.61) 107(%12.52) 854(%100)
Research

Discourse 505(%65.32) 43(%5.56) 45(%5.82)  59(%7.63) 121(%15.65) 773(%100)
Studies

3.3.1.2 Interactional meta-discourse strategies

By the comparative investigation of sub-disciplingariation regarding the
use of interactional meta-discourse strategieschitsquare tesg, 2 (8, N=
30) = 72.9,P=.00, demonstrated significant differences in TegtEnglish
Language Teaching, and Discourse Analysis RAs.ifgp&As enjoyed the
highest levels of hedges and boosters and Discédmaly/sis RAs had the
highest frequency of attitude markers and self-inest However, English
Language Teaching RAs showed the most frequent reooe of
engagement markers (see Table 8). This may highligw Testing RAs
foregrounded the authorial commitments by leavimgrtarguments open to
readers’ alternatively interpretive perspectivesthaiit ignoring the
importance of ensuring the readers about some @spécthe findings.
Discourse Analysis RAs also guaranteed the impoetarf expressing
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attitudes and taking explicit, personal positidiswever, English Language
Teaching RAs directly addressed the readers, drewattentions and
involved them in the discussions.

Table 8. Frequency and percentage of interactimesh-discourse markers
in international RAs

Interactional Hedge Boostel Attitude Self- Engagement Total
Meta-discourse marker mention  marker
Strategies

Language Testing  547(%40.72) 23((%17.12) 525(%38.94) 34(%2.53) 9(%0.67)  134%(%100)

Language Teaching 503(%38.63) 207(%15.89) 547(%42)  29(%2.22) 16(%1.22) 1302(%100)
Research

Discourse 47€(%32.4) 164(%11.11) 76§(%52)  54(%3.66) 11(%0.74) 147%(%100)
Studies

3.3.2 Citation patterns

3.3.2.1 Integral citation patterns

With respect to the frequency of integral citatipatterns, there was no
significantly sub-disciplinary distinction as denstrated by chi-square test,
x 2 (4, N= 30) = 6.72P=.15.At this level, Discourse Analysis RAs had the
highest frequency of verb-controlling, English Laage Teaching RAs
enjoyed the most frequent occurrence of naming, Besting RAs used
more non-citations. Thus, the RAs published in #sub-disciplines of
Applied Linguistics focused on the role of the diteesearchers to gain
credibility and substantiate the scholarly statugheir works.

Table 9. Frequency and percentage of integralaitgtatterns in
international RAs

Integral Citation Verb Naming Non- Total
Patterns controlling citation

Language Testing 13(%44.82) 11(%37.93) 5(%17.24) 29(%100)
Language Teaching 19(%38) 27(%54) 4(%8) 50(%100)
Research

Discourse Studies 20(%60.6)  11(%33.33) 2(%6) 33(%100)
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3.3.2.2 Non-integral citation patterns

As the chi-square test, 2 (6, N= 30) = 16.7P=.01, illustrated, the sub-
disciplinary representation of non-integral citatigoursued relatively
different patterns in Testing, English Language chaay, and Discourse
Analysis RAs. The results demonstrated that Dissmuknalysis RAs had
the highest frequency of source and referenceiai®t Testing RAS
highlighted the role of identification, and Englisanguage Teaching RAs
concentrated more closely on origin. Accordinglie tsubdisciplinary
variation in making references to the supportiviel@ntial basis of the cited
studies in literature made itself transparent istlével.

Table 10. Frequency and percentage of non-integedion patterns in
international RAs

Non-integral Citation Source Identification Reference Origin Total
Patterns

Language Testing 42(%60)  19(%27.14)  6(%8.57) 3(%4.28)  70(%100)
Language Teaching 27(%47.36) 13(%22.8) 7(%12.28) 10(%17.54) 57(%100)
Research

Discourse Studies 53(%60.22) 18(%20.45)  15(%17) 2(%2.27)  88(%100)

4. Discussion
4.1 Authorial identity and meta-discourse resource
The findings revealed that Iranian local RAs tgtatxploited more
interactive meta-discourse resources compared wWithr international
counterparts. This may highlight the Iranian authstronger tendency to
carefully navigate the readers through the texplicitly draw a guiding
map for the sake of their full comprehensibility afguments, persistently
attempt to eradicate the intricacy of any complexplanation, and
adequately compensate for their physical absencedisoussions. More
specifically, Iranian local RAs employed more titioe markers to help the
audience integrate the stretches of discourserpirie the rationality of
pragmatic interactions between different forms e&soning, follow the
depth of the discussion, and pursue the detaited @f arguments marked
by connective devices. However, international RAsded to use frame
markers more frequently by encouraging the readergo through the
staged, schematic patterns of text organizatioorder to grasp a more
holistic view of what goes on at different phastarguments. Furthermore,
it was shown that international RA discussion setimade consistent use
of endophoric markers in order to equip the readsith additional
information to retrieve the writers’ arguments, mak connection between
the preceding and following text-based reasonimg, @ome up with their
own interpretations. This could be the resultioternational authors’ desire
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for removing any confusion caused by textual, tahudnd figure-based
density in this section. Such findings were in hmigh Abdi’s (2011) study
which supported the provision of transitions angsieleness of endophoric
markers in Iranian local RA discussion section$atial Sciences. In case
of code glosses, international RAs actively progi@elditional information
for complicated concepts and phenomena on the basmeir prediction of
readers’ knowledge base and contextual backgroima@ddition, Iranian
local RA discussions were more inclined to use eviidls to establish a
more credible identity by relying on other resogrc® support their
positions, identify the existing gaps, and conviribe readers that the
present study is inevitably required.

From interactional meta-discourse perspectivesymational RAs used
these strategies more regularly in order to cdsefirstitutionalize the
dialogic co-construction of meanings, consistemtfyablish the interactive
writer-reader relationships, authentically engade treaders in texts,
dynamically specify authorial stance and attitude dgonveyance of
arguments, and adequately leave the space opethdoreaders’ own
reasonable interpretations. More specifically, tise of hedges was more
frequent in international RAs for the purpose ofkraawledging the
subjectivity of the writers’ arguments, their opess to negotiation, and
their degree of confidence associated with plalisibthan absolute
certainty. In other words, these epistemic, disearslevices signaled the
international authors’ commitments to the proposil content of
discussion and simultaneous concern for the taagdience’s interpretive
conceptualization of arguments. However, local Ri#hars employed more
boosters by constraining different alternative \semnd coming up with a
more confident voice indicative of explicit certgin As Jalilifar (2011)
contended, academic writing is generally markedheyapplication of more
hedges and less boosters, but Iranian authors onatleetful use of more
boosters to forcefully support their claims, dilgetddress the audience, and
unconsciously leave no room for readers’ evaluasind reasoning. At this
level, in contrast to international RAs, Iranian R#ere found to relatively
diverge from the conventional requirement of academvritings by
assuredly constraining the scope of possibilitietheir discussions. Attitude
marker had also a more important contribution t dffective expressions
of propositions in the discussion sections of mitional RAs. This strategy
could be transmitted by writers’ attitudes and apis to strengthen their
own status and reject the inflexibly constant, niitimc and non-
communicative nature of RA discussion sectionsthis case, the results
were consistent with those established by Abdoddeh (2011) in
identifying higher frequency of attitude markers imternational RAs.
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Moreover, international RAs followed the higherduency of self-mention
markers, whereby the authors could explicitly repré¢ their stance,
prominently project their impressions, and clealliystrate the way they
stand in relation to their arguments, communityd éarget readers. At the
next stage, international RA authors paid moren#tia to engagement
markers to explicitly address the readers as thprparticipants of the
discourse community, where the readers could asstiramselves as
members with disciplinary solidarity who could playcritically pivotal role
in what the authors present.

Accordingly, both international and Iranian locaA&kemployed more
interactional meta-discourse markers than intaeraaines which, according
to Abdi (2011), seem to work towards establishingnare productive
interaction with the readers in academic contdxt®ther words, based on
the meta-discourse framework provided by Crismote ak (1993),
interpersonal meta-discourse played a more sal@atthan textual meta-
discourse markers.

4.2 Authorial identity and citation pattern

The results showed that Iranian RAs employed mategral citation
patterns to establish the authorial sense of comemt, plausibility and
credibility in the process of confirming the rolé the cited researcher in
support of their own findings. This could be indiga of the conventional
norms and contextual priorities in local academiommunity that
encouraged the RA writers to gain credit and enédhe position of their
works by concentrating more closely on the citeskagchers. With respect
to integral citations, verb-controlling was shown lie more common in
Iranian local RAs. This could be ascribed to theategy of referring to
previous works for the purpose of advocating thehans’ claims,
guaranteeing their academic prestige, assignindjtdethe cited researcher
and avoiding plagiarism (Shooshtari & Jalilifar,12). Furthermore, Iranian
local RAs more transparently applied naming citajgattern to synthesize
their own arguments with the cited work for the gmse of establishing the
essence of a strong, evidence-based, and cohésenssion of the findings.
Surprisingly, a relatively similar proportion of maitation pattern was
found in both international and local RAs. This nimythe consequence of
the growing sensitivity of international and localiewers to the academic
unpleasantness of plagiarism and the concomitamthgasing awareness of
the international and local authors to the prombeenf making precise
references for conforming to the strict gatekeepngtocols practiced by
prestigious journals.
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As another citation pattern, non-integral citatiovere employed more
frequently in international RAs. For instance, émployment of source had
a higher frequency in international discussionds Tould be traced to the
tendency of these authors to attribute the infoionato another researcher
and adduce evidence for their expressed propositdnch could be either
supported or challenged by subsequent argumentshefoore, Iranian
RAs used more identification citation patterns. refiere, these authors
focused more closely on the agents of argument itsacore concerns.
Apparently, international RAs exploited more refere by explicitly
addressing the readers to refer to other sourcegdting the detailed
information about the argument. This condition higjted reader-writer
relationship which could bring about inter-textalpendence in deciding
whether the readers need to be more responsibleafmuring the whole
picture of further discussion or not (Pecorari, @00n reflection of origin,
international RAs were again one step forward gmiying the roles of the
originators of theories or inventions.

In essence, “citation as an overarching featuredademic writing
brings to surface those social structure variati@ exist and determine the
way writers shape their intentions” (Jalilifar, 201p.39). With more
frequency of non-integral citation patterns in intgional RAs and more
emphasis on integral citations in Iranian local Rthe distinctive strategies
for the reinforcement of authorial identity wereeidified. The former
advocated the significance of research-based anmgsna&d propositions in
the discussion sections, whereas the latter atenpd transparently
substantiate the prominence of researchers. Thd#nga of the overall
distribution of integral as well as non-integraltation patterns were
consistent with those obtained by Shooshtari ahiifa¥a(2010).

4.3 Sub-disciplinary variation

With relatively similar patterns of authorial idégtin Language Testing

Language Teaching Reseaychnd Discourse Studigsinteractive meta-
discourse strategies were more consistently usedErglish Language
Teaching RAs. The higher frequency of transitiofisme markers,
endophoric markers, and code glosses in Englislylage Teaching RAs
may illuminate the sub-disciplinary tendencies olierently organizing the
discoursal propositions and adequately convincimg target readers to
acknowledge the significance and effectivenesssgexific methodological
or skills-based instruction. Discourse Analysis RAdso addressed
interactive meta-discourse strategies to navigdte teaders through
qualitative discourse-based studies mainly conckrveith studying

language-discourse-society nexus in its naturaltectn by cogently
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integrating different lines of arguments. HoweveBesting RAs were found

to mainly use statistical data to steer the readsmmsiprehension of the

arguments instead of employing different forms oteiactive meta-

discourse strategies to locate the evaluative dgon of second language
testing processes, methodologies, and assessments.

In reference to interactional meta-discourse resgsiin representing
the distinctive, intra-disciplinary authorial stafuhe employment of hedges
and boosters enjoyed the highest frequency in figsknglish Language
Teaching, and Discourse Analysis RAs. This orders waversed in
specifying attitude markers. Additionally, self-ntien was employed more
regularly in Discourse Analysis RAs. With respexthgagement markers,
English Language Teaching RAs occupied the topmastion. Overall, the
most common use of interactional meta-discoursstegres was found in
Discourse Analysis RAs. This tendency might conforto the
epistemological assumptions and socio-cultural rifies practiced by
discourse analysis studies in expressing authoesvssand reflecting the
close writer-reader communications through anatyzlre way language is
used by people in context. Testing and English Lagg Teaching RAs
were at the next levels of using interactional nusaourse for encouraging
the writers to construct bidirectional engagemewith the readers, draw
their attentions, acknowledge their uncertaintyd gohay pivotal roles in
putting them on the right track.

In characterizing the integral citation patterns,significant difference
was found at sub-disciplinary levels. However, thighest frequency of
integral citations belonged to English Languageche®y RAs. Considering
non-integral citation patterns, Discourse Analy8As had the highest
frequency of source and reference, whereas Endlgsiguage Teaching
RAs employed more origin in contrast to their ceupéarts. In general, the
sub-disciplinary variation of authorial presence RAs could be more
transparently demonstrated by non-integral citapatterns than integral
ones. In contrast to Testing and English Languaggching RAs, Discourse
Analysis RAs had the highest frequency of integrad non-integral citation
patterns. This may be associated with the exploraboformative nature of
discourse studies and their inductive reasoningchvhiequire supportive
resources in literature for solidifying the autlabposition.

4.4 Authorial identity in RA discussion sections: Fom meta-discourse
markers to citation patterns

According to Hyland (1998, p.154), “It is in Dis@isn that authors make
their claims, consider the relevance of resultd, gpeculate about what they
might mean, going beyond their data to offer theengeneral interpretation
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by which they gain the academic credibility”. Inngparison of international
and local RA discussion sections, it was revealet tnternational RAs
exploited more interactional meta-discourse and -integral citation
resources, whereas their local counterparts tetalaede more interactive
meta-discourse and integral citation patterns. @tggnction may show that
Iranian authors do not properly conform to the @rtional supremacy of
authorial presence common among the internationatemic discourse
community members. This could be attributed to $trict denial of the
writers’ transparent visibility in academic text$ post-graduate level
studies, lack of explicit instruction or adequab@sciousness-raising on the
importance of academic writer-reader relations,csjge attention to the
national audience that follow the standards selobgl journals’ reviewers
and gatekeepers, mere concentration on the gessgtpmove-step patterns
of RAs at the expense of ignoring the micro-leMeguistic features and
clear categorization of their functional propertieend the inevitable
dominance of certain sociocultural orientationsrapenalized by academic
writers in the context of Iran.

The sub-disciplinary variation in international RAesvealed itself in
interactional meta-discourse and non-integral ioapatterns. This may be
associated with these specialized journals’ subiglinary orientations,
communicative purposes, socialized target readgsgific writing styles,
scope of investigation, qualitative and quanti@tivature of studies, and
final research products.

5. Conclusion, Limitation and further Research Suggstions

Hyland and Tse (2012, p.156) defined academic ityeimt terms of what
writers do in text as the given concept is “ imated in the texts we engage
in and the linguistic choices we make, thus relogait from the private to
the public sphere, and from hidden processes afittog to its social and
dynamic construction in discourse”. This highlightsv authorial identity is
constructed under the rubrics of language, diswpland culture (Jalilifar &
Hoseini Marashi, 2011). This study illustrated thgortance of authorial
identity in RA discussion sections and how it iss#d by target discourse
communities, contextual norms and audience expestatin addition to its
pedagogical concern with initial consciousnessirgisof the writers’
visibility in academic texts based on meta-disceumad citation patterns,
this investigation highlighted the instruction ofutlorial identity
perspectives in post-graduate EGP and ESP classragnthe students at
M.A. and PhD levels are in urgent need of gettiagifiar with research-
based authorial presence conventions formed in orssgp to their
disciplinary discourse communities.
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The present study was limited in its scope and igdizability level due
to small sample size and intrusion of certain degresubjectivity common
in qualitative studies. This paved the way for agtthg more large-scale
studies on academic authorial identity in futuretufe studies could specify
other resources of authorial identity in RAs antedaine their comparative
importance along cross-disciplinary and cross-hsigt boundaries. Along
this line, the phenomenon of authorial identity Idooe further investigated
by comparatively addressing the role of distinctresources of writers’
presence in different sections of RAs. Additionallye authorial presence
could be explored in comparison of single-authcaad multiple-authored
RAs. Researchers could also identify the authddhtity markers in other
oral or written academic events beyond the scopAst
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